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Civic Engagement Curriculum

The Civic Engagement Curriculum (CEC) was designed to enhance the capacity to work with others, resolve conflicts more effectively, develop initiative, enhance identity development, and become more empowered to bring about constructive change in the community. 

The CEC includes the following stages: 

1. Introduction: focuses on introducing the civic engagement curriculum to the students and develop a better idea of community (this is typically 5 sessions).

2. Getting Informed: students learn about community violence (historical, legal, economic). This includes an introduction to peace circles (this is typically 5 sessions).

3. Getting Involved: opportunity for students to do something to engage with the problem and create change (this is typically 5 sessions).

References and Resources:

Kaba, M., Matthew, J.C., & Haines, N. (2010).  Something is Wrong: Exploring the Roots of Youth Violence.  PROJECT NIA.

Text in bold are additions from CeaseFire Meetings.
Icebreaker Games

Each CEC session should start out with a type of “icebreaker” game.  This will allow the students and facilitators to get to know each other, as well as get comfortable sharing.  The games can be chosen at the facilitator’s discretion, but the games at the beginning of the list are recommended for earlier sessions. Examples of “icebreaker” games include but are not limited to the M&M game, the Two Truths and a Lie, and Never Have 

I Ever.

Training

During our meetings we discussed introducing a CeaseFire training aspect to our curriculum. Due to the fact that these 7th grade students deal with problems different from our own, it is important to implement the curriculum as effectively and mindfully as possible. 

Trainings sessions will be led by CEC leaders as well as CeaseFire representatives outlining the issues the Englewood students face, potential problems that can arise through this curriculum as well as ways to deal with them. What’s most important about these training sessions is to encourage the view of the youth as resources, and to develop their empowerment. 
The training sessions will take place during the spring and summer of the first year. 
**incorporate a guided reflection at the end of each session**
CEC Sessions 

Phase One: Introduction to Civic Engagement and Community

Lesson 1: Introduction to Peace Circles and Restorative Justice
Peace Circles & Restorative Justice

Goal: to understand what peace circles and restorative justice are, how they differ from punitive justice and how they advantage youth and communities. 

Materials Needed:  Board to write on. Talking piece. Name tags. Journals.
Exercises: 

1. Begin the session by explaining who we are and what we are there to do.

2. Then start by asking what the kids think punitive justice is. Write responses on the board.

a. Emphasize the correct points.

3. Once all responses are written down, ask what they think restorative justice is.

a. Emphasize the correct points.
4. Explain what a peace circle is in terms of restorative justice. Depending on researchers available, reasonably decide to split up participants into groups (5-7 people in each group), with at least one researcher in each group to be Circle Keeper.

5. Rearrange room to allow participants to sit in a circle. One researcher will take on the role of circle keeper and establish the role of the talking piece. 

a. The talking piece should be an item sacred to the Keeper – and the Keeper should voice its personal meaning to the group. Since this is the first session, the Keeper (and all researchers) need to lead by example; the Keeper should bring an item with a deeply emotional story to share, showing the participants that the Circle is a safe place to open up with all emotions.

b. Researchers should sit in strategically appropriate locations in the circle to steer the conversation in the right direction if we get off topic so the Keeper does not have to interrupt.

6. Introductions

a. Icebreakers

i. Have people say their name and what activity they like
7. The Circle Keeper will then ask the participants to come up with guidelines for appropriate behavior and conduct during the Circle. 
a. Have participants write down ideas on cards share it with the group. Then have each person identify the most important guideline for the circle and write down these on a paper. Go around the circle again to make sure nothing else should be added. Once consensus is achieved, those guidelines will be followed for the rest of the sessions.
8. Check out: have students reflect on peace circles
Journal Topic:  what did you learn about peace circles and restorative justice? How is this connected with community, civic engagement, and community violence? 

**Ask participants who their role models are for lesson 5**
Lesson 2: Smaller Peace Circles, Review of Restorative Justice

Goal: To remind participants of how Peace Circles work and review restorative justice philosophy.
Materials: Materials Needed:  Board to write on. Talking piece. Name tags. Journals. Paper and markers/pencils to draw
Exercises: Smaller Peace Circles

1. Depending on researchers available, reasonably decide to split up participants into groups (5-7 people in each group), with at least one researcher in each group to be Circle Keeper.

2. Icebreakers

a. Have participants draw an object that describes how they are feeling and an object that describes something they like to do/identify with. (Similar to Ora’s cards?)
3. Once all participants have voiced their feelings, the Keepers will ask the participants what they remember from last time about restorative justice and how it differs from punitive justice.
4. Recap the guidelines the groups established and then ask participants to share their thoughts and feelings about what can be achieved in the classroom through Peace Circles. 
5. Have students role play a circle?

6. Check out: have students reflect on the day?
Lesson 3:  What is Civic Engagement?

Goal: To have participants understand civic engagement in their own lives and its importance to democracy.  In addition, students will understand the need to respect others and the importance of diversity to democracy

Materials Needed: Board to write on.

Exercises: Discussion and journaling with participants. 

1. Define: civic engagement and democracy.  Write definitions on board.  How do these words fit together? 

a. Civic Engagement: How do we get informed? How do we get involved? Have students generate answers.  Write on flip chart.
To participate is to “take part” in something or to be “engaged” in something. Get some examples of relevant Participation. Have students generate answers of definitions and write answers on the board.

Civic engagement is participating, or taking part in the life of your community.

First: Getting Informed

How do we get informed? (Write in journals first) Ask students to generate examples of ways to “get informed.” Write answers on flip charts

Answer: To participate in the life of your community you have to “get informed.”  If you want to do something to address a public issue or a change a problem in your community, the first thing you need to do is learn about it!  It’s important to collect information about the history of the issue, what’s being done about the issue, and how other community members feel about the issue. Examples?

What’s going on in our community? (Develop a family feud style game to show kids the history of their community and positive aspects to get the kids motivated. Also discussed is a social network, facebook-type of message board to let kids discuss these issues). 

Second: Getting Involved


How do we get involved?  (Write in journals first) Ask students to generate examples of ways to “get involved.”  Write answers on flip charts. 

Answer:  Once you are “informed,” you can “get involved.”  You can decide the best way to get involved in your community to let others know how you feel and to change the problem. 

The Change is needed in the community.  Working to help kids see themselves as change agents.

In Englewood, are kids involved? Why are/aren’t they involved? Are there opportunities for kids in Englewood? What would make you involved? (Give examples of ways to grab kids’ attentions: car shows, block parties, celebrities, concerts, etc.).

Over the next two months, we’re going to do both of these things.  We’re going to “get informed” about the issue of violence in Chicago and then once we have a better understanding of the problem, we’re going to decide how to “get involved.”  

b. Democracy: What does democracy depend on? (Write in journals first) Ask students to generate definitions and aspects of democracy.  Write answers on flip charts

Answer: Democracy depends on the willingness of citizens to get involved in and informed about public issues.  Throughout the history of America, individual men and women have taken a stand to defend the principles of a democratic society and to make change in our society.  Dr. Martin Luther King was one powerful example.  

How did these individuals (Martin Luther King Jr., Rosa Parks, Barack Obama etc.) defend the principles of a democratic society? What about changes they made and how they brought about change? What did they do?

What do you think of Rosa Parks? What do you think of President Obama? Have these individuals defended the principles of democracy in your mind? 

2. What is diversity?  How to honor diversity? Why is it important to civic engagement and democracy?  

One of the most important elements of a democracy is that people are encouraged to share their opinions.  In a democracy with people from so many different cultures, religions, and political beliefs, there are a lot of different opinions and different needs.  Having a diversity of opinions is important in a democracy because it makes sure that the laws of the country reflect the needs of the different people. 

Introduce racism but don’t frame it as a black/white issue. Show it rather as a powerful vs. the powerless or non-disabled vs. disabled issue. Make people understand that others are humans, not enemies.

Let’s take an example of two groups in America who may have different needs and opinions:  kids and adults.  

Ask the students:  

a).How are kids and adults different in their needs?  What about in their opinions?  Ask students to generate examples of differences.        

b).How are kids and adults similar in their needs? How are they similar in
their opinions? Ask students to generate examples of similarities.

c).How do we work together when the differences make it hard? 

(Write in journals first)   Write answers on flip charts

3. Read excerpt from the “Letter to the Birmingham Jail” 

Find a song that has same gist

`
Excerpt from the Letter from Birmingham Jail

Moreover, I am cognizant of the interrelatedness of all communities and states. I cannot sit idly by in Atlanta and not be concerned about what happens in Birmingham. Injustice anywhere is a threat to justice everywhere. We are caught in an inescapable network of mutuality, tied in a single garment of destiny. Whatever affects one directly, affects all indirectly. Never again can we afford to live with the narrow, provincial "outside agitator" idea. Anyone who lives inside the United States can never be considered an outsider anywhere within its bounds.

Emphasize the two quotes:  “Injustice anywhere is a threat to justice everywhere” and “Whatever affects one directly, affects all indirectly.”  

Journal Topic: When have you seen civic engagement happen in your own life? 
Lesson 4: Community 

Goal: to understand community and relation to civic engagement. How to engage in community

1. What is community? (For example, church, temple, school, team, neighborhood)  (Ask a student to write them down on the flip chart). What communities exist in your life? How are communities created?  How can you create change in these communities?

2. Ask how many feel that they belong to a community. Take a quick survey by raising hands. Then have the students come up with words that comes to their mind when they think about what community is?   Ask another student to record the words.  

Draw 3 columns on flip chart, 1 for descriptive words, 1 for community, 1 for example.

         a. List of possible words:  belonging, friendship, people, something in common, caring about each other, supporting each other, shared purpose/goals working together, self-sufficient, personal sacrifice.  

         b. what is the difference between a group of people and a community?  

Try to get at “shared responsibility” and “shared commitment”.

3. Layers of the Community Exercise: communities have many different layers and are all connected. 

Lay out basic notions of community using an onion analogy. Draw on new sheet  marking a representation of the inside of onion for family, friends, and then draw next layers for neighborhood, etc. using different colored markers.  Let students do drawing while other students suggest what to go in layers.  With each layer, ask if this is a real community versus living in proximity to each other. What makes it a community?

· layers represent varying levels - family, neighborhood, identity,

· social issue, city-wide, state-wide, region-wide,

· nation-wide, world-wide;
· emphasize the connection of all the layers; Discuss this in ways/state that we will define this together again at the end of the curriculum  

It is important in this lesson to emphasize that this classroom is a community. The CEC will serve as a means for the kids to feel at home in the classroom setting, allowing them to open up and be honest. This establishes a more open and trust filled relationship from their teacher. It serves as a safe haven from the pressures of peers, parents, and their environment. 

Journal Topic: Choose one quotation and write about what it means to you.

Lesson 5: African-American Leaders and Community Change

Goal: To have participants understand how historical African American leaders created change and how they can apply these lessons in their own lives.

Materials Needed: Biographies of African-American leaders, quotes by the leaders, worksheets to complete

Ask the students to write down their leaders/heroes and why they are named.

Exercises: 

1. Have participants read biographies and quotations of specific African American leaders (see handout) Leadership

Identify leadership characteristics displayed by different leaders.  Pass out descriptions of great African American leaders.  Have students read aloud what they accomplished.  Review the leadership characteristics below.  Ask students to define and write up on flip chart.

Motivation:  Energy to get involved and see a personal interest in an issue.

Persistence: Capacity to keep working on something even though it is not successful at first.

Information:  Research for the understanding of public issues.

Courage:  Willingness to take risks and suffer for a just cause.

Justice:   A commitment to providing equal opportunities, fairness, and protection for fellow citizens.

Compromise/Collaboration/Sacrifice:  Willingness to negotiate differences between different needs and goals. The ability to work with others. The ability to give up for others

Forgiveness:  Recognition of human differences and willingness to overcome past injustice in the interests of the future. 

Hope/Patience:  The belief that they can make a difference, that change is possible.  The ability to wait for change.

Compassion:  To be concerned or care about those who are less fortunate

Initiative/Activism:   Capacity to start new things, to get things going

Creativity/Imagination/Openness:  Seeing things differently, seeing things as someone else does. Creating/producing based on this

Students will be given a worksheet with a list of factors or characteristics that contribute to political/civic engagement.  Students will be asked describe ways in which 1) an African American leader and 2) one person in their own lives, have exemplified 3-4 of these characteristics.  Journal first and then discuss in small groups.  Then same exercise with 3) themselves; how have they shown characteristics of leaders? (Need 2 worksheets: 1) with 1 & 2 and 2) with themselves) 

Before we choose our list of African American leaders we must focus on who the community already looks up to. Athletes like Derrick Rose are the hometown heroes and nearly everyone in the community looks up to him. In addition, rappers are also very important to the community, especially Kanye West and Lupe Fiasco. However, this becomes a little more challenging because neither Kanye or Lupe ever come back to Chicago to give back to the community, whenever they come back to Chicago its to live the life of luxury clubbing and shopping. We could use these examples to show that sometimes our heroes are human and how we would think of them differently if they did engage in community work.  
2. Discussion about what problems existed in these leaders’ communities and how they brought about change.

3. Have participants break into small groups (based on the historical figure they chose) and talk about how they can apply the leader’s method of community change to their own communities.

**Tio Hardiman

Tricia Van Watts**

Lesson 6: Community in the classroom and problem solving: Revisit the peace circle process. 

Goal: create a sense of community in the classroom and develop abilities to problem solve interpersonal difficulties

Exercises:

1. How do you think we create community in this classroom? Why is it important   that this classroom work as a community? Have students generate answers.
2. Cooperative Learning:  What is cooperative learning? What can get in the way of cooperative learning? 

Have students generate answers (What makes learning cooperative? – It may help to make the connection between cooperation and teamwork.  What are the features of working as a team?).

Add the following themes if the students have not already come up with them:

· sink or swim together

· assist and encourage others group members to achieve 

· each student is individually accountable for doing their part of the group's work

· use  teamwork skills to be an effective group member 

Understand that Englewood is not the most cohesive community, most of the time the community feeling is found from block to block, not in the entire neighborhood. Be cognizant of this fact during the implementation of this lesson. 

What is hard about cooperative learning?

3. Conflict Resolution: Go over various problem solving strategies. Students will create a skit where they display each of the various problem strategies. 

· Identify the problem: Describe what you want. "I want to use the book now."  So that the rest of the group knows what the problem is.

· Describe how you feel: "I'm frustrated." Group members must share how they feel and communicate it openly and clearly. If there is difficulty verbalizing feelings, ask them to describe bodily reactions that could indicate what they’re feeling.

· Describe the reasons for your wants and feelings: "You have been using the book for the past hour. If I don't get to use the book soon my report will not be done on time. It's frustrating to have to wait so long." 

· Take the other person’s perspective and let them know that you know how they feel too. "My understanding of you is..." This includes understanding the perspective of the other person and being able to see the problem from two different sides. 

· Create three possible solutions to resolve the conflict. "Plan A is..., Plan B is..., Plan C is..." This includes inventing creative options to solve the problem. 

· Cooperatively choose one solution and formalizing the agreement with a hand shake. "Let’s agree on Plan B!" This maximizes joint benefits and strengthens team members’ ability to work together cooperatively and resolve conflicts constructively in the future. It specifies how each disputant should act in the future and how the agreement will be reviewed and renegotiated if it does not work.

4. Students will then draft a “Declaration of Classroom Community.” 

Lesson 7: Community Maps & Community Assets (from Something is Wrong Curriculum, p. 261-264)

Goal: Students will be able to visualize their community, including both positives and negatives).  Students will learn about the assets existing in their communities.  Quite often, discussions on violence start with everything that is wrong in a community. Students also need to be able to identify all of the assets in their community when they work to develop solutions to violence or other issues in their communities.

Materials Needed: Chart paper, markers, flip chart to record positive and negative aspects of community

Warm Up: Students should list 3 facts about their neighborhood.

Exercises:

1. Discussion of what a community “looks like.”  What areas does it include?

2. Give participants a piece of paper and have them draw a map of their community.  

3. Ask participants to designate which parts of their community are safe and want to keep as well as which areas are not safe and that they wish they could get rid of.

4. Have each participant present their map to the group and explain how they decided what they included.

Journal Topic: What did you learn about your community through mapping it?  What surprised you?  What would you want to see changed?  What would you want to stay the same?

Think from block to block, noting what you like and what you don’t. Was there ever a really fantastic block party or event that made you feel a part of your community? If so, is there any way that this can be replicated? The challenge here is to focus on the positive. Too often these kids are overwhelmed by the negative. 

Exercises:

1. Have each student share one thing from their journal. Chart their responses on the board in two columns without making it obvious that you are making two columns. One column should be for things that are positive, the other for things that are negative. When students have all shared, ask students what each column has in common and what a good column heading would be. Have students analyze the lists. Were there a lot more positives than negatives or visa versa? Why might that be?

2. Ask students “What might be problematic about only looking at a neighborhood’s problems?”  Have students copy definition of asset into their journals or post in the room.
3. Ask students to bring a piece of news about their community to class to share. 
Journal Topic: What facts did you write down that are assets?  For the ones that were not assets, how can you change them to become assets?

Lesson 8: Ideal Community   

Goal: Help participants understand what characteristics an ideal community possesses and how their community may differ. 

Materials Needed: Board to write on

Exercises: 

1. What makes a community “ideal”? Have students list these characteristics on board

2. How is your community different? Put differences next to ideal characteristics

3. What needs to be accomplished to change community into an ideal community?  Are these changes possible?  Why or why not?  Who would need to get involved?

Journal Topic: Write a letter to a community leader about your ideal community and what the community needs to change. 
How can each student better their community? 

Gaming: At the end of this unit, the students will participate in interactive games (based on Family Feud, Jeopardy, etc.) that will enhance learning and the effects of the intervention. Have the students from each group give an idea that they think will better their community and their classmates will then vote on it to pick the best ideas. Kids will want their idea to be the best (competitive learning) while at the same time want to work together (cooperative learning). 
Quiz: At the end of this unit, the students will take a quiz to indicate how much they learned for research purposes and for grading in the classroom. 

Guest Speaker: Find a community leader such as an Alderman and have him/her speak to the class about bettering the community. 

Phase Two: Getting Informed

Lesson 9: Violence in the Community and Root Causes of Violence (from Something is Wrong Curriculum, p. 40- 42)

Goal: Discussion of violence in the community.  This lesson serves as an introduction to the following lessons about why violence exists and how it affects the community. To develop thoughtful, unique solutions to violence, or another issue, they need to be able to analyze which root causes lead to the problem. This lesson will give students a way to think about root causes. Students will also be able to discriminate between symptoms and causes.

Materials Needed:  Board to write on, Root cause tree worksheet, writing utensils

Exercises:

1. What is violence?  Lead students in discussion of different types of violence.

2. What kind of violence do you see in your community?  What impact does this violence have on your community? (keep the discussion focused on community violence)

Journal Topic: Violence is unfortunately present in everyone’s life in one form or another. When and where have you witnessed or participated in violence? What was the situation?  Why did violence break out in this situation? What was the cause of the tension?  Why do YOU think those involved chose to use violence? How else could the incident have been resolved?

Exercises:

1. Have students share some of their answers from the last journal topic.  Ask them to say why they think the violence occurred and what the outcomes were.

2. Ask if anyone can define “cause” and “symptom”

symptom: “a sign or indication of something”

cause: “the producer of an effect”

3. Use the example of “Community Violence” to fill out a Root Cause Tree on the board with the group.  Ask students what the symptoms of community violence are. What do they see happening? What are the consequences for the perpetrator, the victim, and the families and friends of both? Write these in the Root Cause Tree’s foliage. Some examples include:

• death (of participants and innocent bystanders)

• fear at school

• community gets bad reputation, businesses leave

• families torn apart

• perpetrator doesn’t finish school, may be imprisoned, can’t get a job

4. Now have students think about why youth violence happens. Write these causes in the roots of the tree. Be sure to show the difference between community violence and other types of violence. For instance, many kids will be able to recall past shootings in their neighborhood but will they also be able to show that verbal violence is another form of violence? 

Challenge students to think deeper about each cause. Can any of them be explained by a further cause?

Show that physical violence is almost always preceded by very strong emotions. Many kids think violence is very one-dimensional but the reasons why people engage in violent activities is much more complex. 

For example, “gangs/cliques” might be a cause of youth violence, but the existence of gangs/cliques has their own causes, too. Here are some ideas:

• no love/care at home

• lack of jobs so trying to make money

· Lack of community/pride/engagement in the neighborhood

• no other group to belong to (youth group, after-school programs, etc.)

5. Define root-cause to the group: the fundamental, basic cause for why an issue happens. 

Examples of root causes would be the larger conditions that cause poverty and joblessness. To reiterate causes vs. symptoms also list Shelley’s definition of learned helplessness as it relates to their environment and then broaden that definition to other neighborhoods. 
Journal Topic: Have each student create their own root-cause tree for an issue that is important to their community.

Lesson 10: Gangs: Historical Context and Root Causes of Violence (From Something is Wrong Curriculum, p. 141-142) 

Goal: To help youth to understand how gangs arise and how they affect young people and their communities. 


Start to think about final project.  Start the discussion of possibilities

Materials Needed: Crips & Bloods: Made in America DVD (available for purchase at www.pbs.org for $19.95 or Amazon.com for $14.00), Short clip from the Interrupters 

Think of similar documentary on the gangs of Chicago. However, both sets of gangs from each city has a similar story. While focus on the history be sure to emphasize the importance of nonviolence and a downward spiral of gang life. 

Exercises:

1. Show select sections of the “Crips & Bloods” and the Interrupters
2. Discussion of documentary.  Have students discuss their reactions to documentary and what they learned.

Sample questions: 

What is the significance of the title, “CRIPS AND BLOODS: Made in America?” Is there something unique about the United States that causes it to produce gangs and gang warfare?

What will it take to stop the gang warfare? Where should efforts begin?

Journal Topic:  Students should relate the documentary to their understanding of the root causes of violence.  What are the root causes of gangs?

Lesson 11: Derrion Albert: The Root Causes (From Something is Wrong Curriculum, p. 231 

Goal: To explore the root causes of violence and solutions to violence through an analysis of the Derrion Albert incident.  Also, to think about how different organizations work to address the different aspects of violence. To begin to develop final project 

Materials Needed: Chicago Tribune article about Derrion Albert; “Something is Wrong” by David Banner song; Handout of lyrics

Exercises:

1. Pass out a copy of the Chicago Tribune article “16-year-old boy beaten to death in Roseland.”  The facilitator should ask for volunteers to read the article aloud. Break participants into groups of four and ask them to list everything that they know and have heard about the Derrion Albert killing besides the facts that were shared in the Tribune article. Ask the groups to share what they have come up with. Each group should have a chance to highlight the new information that they have about the incident.

** Facilitator Note: The purpose of having participants share the information that they have heard about the incident is to create an “unofficial” account of the story. You should ask all of the participants how they acquired the information and knowledge that they shared. Did they hear the information from friends, family members, newspaper accounts, television reports or the internet?

2. Song: Introduce “Something is Wrong” to participants, explaining that David Banner was moved after the video of Derrion Albert’s beating on the internet. He sent out his original song to artists around the country, and four Chicago artists responded, which led to this remix. Pass out the lyrics to the song and play the song. Ask participants to share their thoughts on the song.

3. Lyrics Analysis: Ask for reactions to the song and what the problem is (violence, people getting killed, etc.). Explain that we’ll listen to the song again, verse by verse, and pull out the causes of violence mentioned in the song.

Additionally, to understand how Civic Engagement works in a real life situation it might be a good idea to bring up a salient event such as the Trayvon Martin case. Bring the up the actions his parents, the media, and other activists took to get this case on the news and to pressure the police to formally charge Zimmerman. 

Also, we could use sections of “Yummy” the graphic novel to help illustrate the violence. 

Journal Topic: Have participants reflect on the causes of violence mentioned in the song. You can ask them to identify the causes that they believe are the most important, which causes they disagree with or have questions about, and if there are any causes of violence that weren’t mentioned in the song.

Lesson 12: Civic Engagement: Plan and the Final Project, for example, Garden Plan & Design. Community Leader speak to class

Goal: Have participants begin to plan for their final project and understand how it will impact their community for the better.

Materials Needed: Board to write on

Exercises:

1. Lead students in discussion of what impact the garden can have on their community, as well as what challenges they may face.

2. Have students create a plan to involve the community and work together to make their plan become reality

3. A community leader, such as a CeaseFire Representative will speak to the class promoting civic engagement. 

Journal Topic: Why do you see as the biggest benefit to the community that may come from the garden?  What will be the greatest challenge?

Lesson 13 - 15: Plan and Execute the Final Project, for example, Garden or Video, & End of Curriculum Graduation 

Goal: Participants should be able to reflect back on what they have learned and how they can apply it in their community in the future. 

Materials Needed: Gardening supplies; Graduation certificates; Food and music

Exercises:

1. Create a name for the garden.  Have students brainstorm about a name that would represent them and the work they have done.

2. Everyone should get involved in some way in planting the garden—shoveling, planting, painting a garden sign, etc.

3. Celebration!  Graduation ceremony acknowledging the accomplishments of the group.

Journal Topic:  What have you learned?  What did you like the best?  What did you like the least?  What would you change?

Gaming: At the end of this unit, the students will participate in interactive games (based on Family Feud, Jeopardy, etc.) that will enhance learning and the effects of the intervention.

Quiz: At the end of this unit, the students will take a quiz to indicate how much they learned for research purposes and for grading in the classroom. 


